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Literature and the gifted kindergarten/primary child
Abstract
Children who are gifted often enter school having mastered basic reading skills and as avid readers.
Trezis (1978) found that "Nearly half of Terman's (1925) highly gifted students...learned to read before
starting school, apparently--reported by parents--by some osmotic means!" (p. 743). These children do not
need basal reading group skill training where they often become bored, frustrated, and negative about
reading and school. Yet, Spache and Spache (1977) found the basal reading approach is used by "95 to
98 percent of primary teachers ••• every day" (p. 10). This signifies a need to change reading instruction
and programming for gifted children from one of repetition, drill, and unstimulating basal materials to
programming that minimizes skill training and concentrates on enrichment and accelerated activities
'appropriate for the superior student. A variety of techniques, materials, and resources should be used.
Creative reading should be stressed with work that develops skills training in analysis, synthesis, and
evaluation (Bloom's taxonomy) plus the attachment of values to ideas and concepts and the development
of a value system.
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LITERATURE AND THE GIFTED
KINDERGARTEN/PRIMARY CHILD
Part One

1

INTRODUCTION
Children who are gifted often enter school having mastered basic reading skills and as avid readers.

Trezis

(1978) found that "Nearly half of Terman's (1925) highly
gifted students • • • learned to read before starting
school, apparently--reported by parents--by some osmotic
means!" (p. 743).

These children do not need basal reading

group skill training where they often become bored, frustrated, and negative about reading and school.

Yet, Spache

and Spache (1977) found the basal reading approach is used
by "95 to 98 percent of primary teachers • • • every day"
(p. 10).

This signifies a need to change reading instruc-

tion and programming for gifted children from one of repetition, drill, and unstimulating basal materials to programming
that minimizes skill training and concentrates on enrichment and accelerated activities 'appropriate for the superior
student.

A variety of techniques, materials, and resources

should be used.

Creative reading should be stressed with

work that develops skills training in analysis, synthesis,
and evaluation (Bloom's taxonomy) plus the attachment of
values to ideas and concepts and the development of a value
system.

The higher level skills of the cognitive and affec-

tive domains should be allowed to blend.

Provided should

be great books that will stretch gifted children's minds,
expand their horizons, provide a stimulus for seeking knowl-
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edge and excellence, and produce a life style that uses
their full potential as the leaders of tomorrow.
Trezise (1970) states:
It is my feeling that • • • the excellent
reader need $pecial and intensive reading
instruction, for in spite of the prevailing
myth that gifted children can take care of
themselves, this is no more true of the
intellectually gifted than the athletically
gifted. Talent requires careful nurture,
as any Olympic coach or mentor of the gifted
knows. (p. 920)
Literature programs, or a blend of literature and
reading programs, is one way to meet the reading needs of
the gifted child.

The objectives of this paper are:

to

present a summary of research and non-research based reading/literature programs for the gifted kindergarten/primary
child; to de scri'be an author written and implemented literature/music unit for non-identified gifted preschool
children; and to compile suggested book

lists of quality

literature for the gifted kindergarten/primary child.

DEFINITION OF TERMS
For greater understanding and clarity in this paper,
the following -terms will be defined.

These are:

the

gifted child; Kindergarten/Primary levels, skill/critical
reading, creative reading; literature, and bibliotherapy.
The gifted child.

Definitions for the gifted child

or "giftedness" are numerous, varied, and widely discussed
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and questioned.

One of the better accepted definitions

established by the U.S. commissioner of education and
cited by Walker (1978) is:
Gifted and talented children are those by
virtue of outstanding abilities capable of
high performance. These are children who
require differentiated educational programs and/or services beyond those normally
provided by the regular school program in
order to realize their contribution to self
and society.
Children capable of high performance include those with demonstrated achievement
and/or potential in any of the following
areas, singly or in combination: (1) general intellectual ability, (2) specific
academic aptitudet (3) creative or productive thinking, (4J leadership ability,
(5) visual and performing arts, (6) psychomotor ability.
(pp. 253-4)
4

Kindergarten/Primary levels.

A child in the Kinder-

garten/Primary school levels is usually the five year old
through the-nine year old or thiid grade level.
Critical reading.
ways.

Reading can be thought of in two

The first is skill or critical reading where pro-

nunciation and simple comprehension are stressed.

Word

identification, casual skimming, reading for exact and
literal meanings are emphasized.

Pupil reactions are

basically convergent in nature.
Creative reading.

Creative reading, the second way,

is the highest level of reading.

It is a divergent think-

ing process in which implied and inferred meanings, appre-
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ciative reactions, and critical evaluations are sought.
Litterer (1981) cites five specific aspects of creative
reading:
The first aspect, creative inquirt, deals
with learning how to ask the righ questions
--questions beyond the informational level
that reveal a mature kind of critical curiosity. Creative interpretation involves
an intensive effort to reconstruct reading
material using the clues and symbols found
in the original writing. Creative integration is concerned with combining the
words, concepts, and images of a story into
a new and sometimes unexpected mood or perception in the reader's mind. The fourth
aspect, creative aiplication, involves looking for various si uations in the reader's
experience that may relate directly or indirectly to what has been read. Finally,
creative criticism deals with the process
of separating fact from opinion and of
drawing tentative conclusions that may be
independent of those of the author.
4

(pp. 5-6)
Literature.

Literature as defined for the gifted child

r

is not an assortment o-f storybooks, nursery rhymes, or easy
reading books.

Materials included in a literature collec-

tion should be the "great books," quality paperbacks, concept books, current magazines, dictionaries, encyclopedias,
newspapers, up-to-date reference books, and materials that
provide the gifted child answers to his/her insatiable
curiosity and questioning.
Bibliotherapy.

Bibliotherapy means using reading.and

imagination as a way to discover and try various approaches
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to a problem without actually experiencing the problem in
a real-life situation.

Hoogland (1972) defined it as "the

attempt of an individual to promote his mental and emotional
health by using reading materials to fulfill needs, relieve
pressures or help his development as a person" (p. 81).
RESEARCH BASED READING/LITERATURE PROGRAMS
FOR THE GIFTED KINDERGARTEN/PRIMARY CHILD
Due to minimal research studies on reading/literature
programs for the gifted kindergarten/primary child, this
section of the paper will cite studies that indicate the
importance of positive reading/literature programs for the
gifted.

Studies on textbook readability, when the gifted

learn to read, why the gifted may read early, and teaching
literature to non-gifted primar:f,children plus the resultant
effects will be presented.

Although the latter category

deals with non-gifted students, some of the results are of
f"

interest and transferable to gifted student programming.
Textbook Readability:

In a dissertation study done

by Saunders (1974), the readability of three reading series
textbooks adopted by the State of California for four student groups in grades one through six were examined.
groups were:

The

the culturally disadvantaged, the slow, the

average, and the accelerated.

The Bank Street;· Series was

adopted for the culturally deprived with the Harper and Row
series for the slow and average students.

The accelerated
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group was formed by students who scored above the 75th percentile on their most recent reading test in the California
state testing program, and they were assigned the Macmillan
series which had no vocabulary controls in its textbooks.
The writer,in general,anticipated the reading levels of
the textbooks series would be higher than the grade levels
assigned by the publishers and that there would be no significant differences in the readability levels of the three
textbook series adopted for the four student groups.

Gen-

erally the findings showed the publishers' grade assignments
for the textbooks used by the accelerated students was the
best. The readability levels of the textbooks used with the
slow and average groups were superior to the readabi~ity
levels of the texts for the cul~rally deprived and accelerated learners.
When Gifted Learn to Read:

,Durkin (1966) mentions that
~

in Terman's 1925 resea:rch report on the gifted that 250 of
the 552 subjects reported reading before first grade with
113 of these reading before the age of five.
Cassidy and Vukelidh. (1980) reported that in 1954,
Strong interviewed 54 gifted junior high students and found
about half learned to read before they were five.
Fifty superior college freshmen were interviewed by
Kasdon in 1958, as cited by Durkin (1966).
of these read before grade one.

Twenty-seven
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Durkin (1966) did two studies and found the IQs of early
readers were from 82 to 170 with the median being 121 and
133.
Cassidy and Vuk~lich

(1980) reported "a relatively

small percentage of the gifted preschool population (1723%) actually starts to read before starting kindergarten.
• • • Furthermore the degree of 'giftedness' • • • of the

early readers is not significantly greater than the degree
of giftedness of the young nonreaders,'(p. 582).

Why Gifted Read Early:
Trezise (1970) states:
The research on gifted students over the
years has stressed that these students are
not only advanced in their learning skills
but they learn in ways that are somewhat
different from the av~age youngster. Most
distinctive among the higher cognitive processes • • • is the ability to conceptualize,
especially to unify or synthesize experiences and facts into original solutions.
~

(p. 920)

Durkin (1966) in two extensive studies on children who
read before entering school concluded that the children's
parents read to them and that reading was pleasureful and
a means to locate information.
Durkin (1966) also reports that in 1949 Almy studied
the relationship of a child's successful reading in first
grade and the home experiences during the child's fifth
year.

Out of the 106 children studied Almy concluded the
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best readers were those whose kindergarten, play, and adult
experiences contained an element of reading such as being
read to or actual reading instruction.
In Children Who Read Early Durkin (1966) summarizes
her research findings concerning the types of families from
which early readers come.

The study found:

the parents

were willing to help the child read; the parents felt reading need not be taught by only a trained person; parental
help came in response to children's questions or seeking
assistance; children's interest in reading was important;
and sibling help, especially when "playing school," was important.
Studies on Teaching Literature to Non-Gifted Primary
Children and the Resultant Effe~s:

A two year study with

298 elementary aged pupils was done by Amato, Emans, and
Ziegler (1973).

The objectives of the study were to compare

r

creative dramatics and-storytelling in respect to their
effect on reading interests, reading achievement, selfimage, creativity, empathy, and library use.

They state:

In summary, the results of this study showed
that neither storytelling nor creative dramatics
appeared to have an effect on children's interest or reading achievement. However, both
seemed to have a positive effect on the use
of the library. There appeared to be evidence
that storytelling may have had more influence
than creative dramatics on self-image, empathy,
and creativity.
(p. 162)
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Cullinan (1972) compiled a review of research done
from 1966 to 1972 on teaching literature to children.

The

research report includes the following studies pertaining
to the primary aged child.
As reported by Cullinan (1972):

*

In 1966 Cohen studied the effect of a special
literature program on the reading achievement
and vocabulary of second graders. The results
showed the experimental group gained significantly on the criterion measured as opposed to
the control group.

*

Strickland and Cullinan in 1971 plus Jaggar
and Strickland, still in press, studied the
effect of a literature based oral language
program on Negro children in kindergarten and
kindergarten through third grade respectively.
The studies showed the greatest language change
was at the kindergarten level and non-standard
speakers did not change significantly due to
the program.

*

A study of Fisher's which is in progress tried
to determine the effect of reading literature
aloud to children and then discussing it as
opposed to just discussing,various topics
with adult/child interaction. There were no
statistical difi-erences found for the 3 month
study.

*

Lyon 1'.S study which is also in progress followed

*

In 1967 Shayner found if students ftnd high interest material they can read beyond their
measured reading ability.

*

Evertts, Schesta, and Thompson, all in 1967,
found elementary children more competent in
composition when exposed to superior quality
literature.

*

In 1966 Burgdorf discovered children drew inferences better when stories were read aloud
by the teacher rather than read silently.

the same pattern as Fisher's study but looked for
the effect on children's word recognition and
comprehension scores. Indications of change
were seen but not of statistical significance.
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*

In two ~eports done by Wolf, Huch, and King
in 1967 and Morris in 1970 teacher instruction in the analysis of literature with elementary children was studied. From the studies
Cullinan (1972) noted it was inferred that
"teaching skills of analysis and literature
does not, in fact, significantly increase
children's understanding or appreciation
of literature more than free exploration of
literature" (p. 1033).

*

A 1969 report by Miller identified four teacher
competencies that were needed for creating
student interest in books. These were:
knowledge of many children's books; knowledge of children's interests; knowledge of
a positive reading climate; sensitivity to
quality literature.

*

When Morris in 1970 studied the effects of
structured vs. unstructured literature presentations, the results of a literature appreciation test showed the two groups did
not differ because of different treatments
but, as stated by Cullinan ( 1972), "I. Q.
differences significantly affected students'
understanding of poetry a.Ad prose" (p. 1034).

In Summary:

From the review of research pertaining to

the superior child, it appears th~t gifted children do not
f'

necessarily read befor~ entering school but their ability
to conceptualize, unify, synthesize and produce original
solutions is superior to the non-gifted child.

Parental

attitudes and responses towards reading and reading interests, a reading oriented environment, and sibling interaction plus play dealing with reading activities all influence gifted children to read early.
The studies on teaching literature to non-gifted
primary children indicate special literature programs that
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include elements of quality literature, storytelling, oral
language, and creative dramatics are positive for drawing
inferences from literature, increased library use, some
early language development, creativity, composition production plus positive self-image and empathy for others.

High

interest textbooks, as opposed to grade level textbooks,
seem more readable and motivate students to read closer to
ability levels.

Student interest appears to be peaked by

a climate that is conducive to reading and incorporates
a teacher highly knowledgeable in children's literary materials.

The effect of literature programs on vocabulary,

reading achievement, and vocabulary development are questionable.

Factors that appear to have neutral influence

on the interest in and an unders!tanding of literature are:
structured vs. nonstructured programs; topic discussions
as opposed to oral reading of top~c and then discussion;
~

and teaching literature analysis vs. free exploration of
books.
From these limited research findings it might generally
be assumed that gifted children could benefit from a variety
of reading/literature programs that:

incorporate quality,

high interest level books; present materials and information
in a climate conducive to questioning, creative thinking,
and problem solving; allow reading for information, interest
and enjoyment; and have teachers who are enthusiastic about
literature, knowledgeable about children's grade/age/achievement levels, interests, and personal giftedness, and are
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able to match these factors with well-chosen literary
materials.
NON-RESEARCH BASED READING/LITERATURE PROGRAMS
FOR THE GIFTED KINDERGARTEN/PRIMARY CHILD
Various reading/literature programs have been used
with the gifted kindergarten/primary child that are not

research based but have proven effective.

For ease of

presentation these programs and related areas are presented
as follows:

recommended factors in effective reading/lit-

erature programs for the gifted; recommended reading programs for the gifted kindergarten/primary child; and recommended literature programs for the gifted kindergarten/
primary child.

Due to the obvious overlap of reading and

literature, the various program~cited generally, but in
some cases not completely, pertain to the areas in which
they have been categorized.
Recommended Facto~s in Effective Reading/Literature
Programs for the Gifted:

A good reading program for the

gifted· should release a student from skill-groups and allow
him/her to pursue his/her interests in an individualized
program.

Advanced reading skills should be developed and

knowledge pursued by enrichment activities and aeceleration.
Beneficial educational program changes should be made for
the gifted.

Walker (1978) repQrts that James Gallagher

cites three ways to do this which are to "change the,££!!tent of the material presented to students, change the
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method of presentation of material to the students, or change
the learning environment itself" (p. 254).
Reading objectives for gifted students can be numerous
but three are seen by Trezise (1970) to be essential.

First,

encourage gifted students to read more widely and to be
cognizant of story themes, authors, and the writer's style.
Secondly, help the gifted to read more critically, dissect,
and discuss what is read.

Thirdly, allow students to read

more creatively--go beyond what is read and discuss it.
Trezise (1978) also feels programs for the gifted differ in timing and pacing, depth and degree, teaching styles
and materials, and student response.

Instruction should be

done earlier and more rapidly, allow in-depth study of ma'

terials, be loosely structured, ~d permit independent plus
critical thinking.
Witty (1974) feels there are, seven practices worth
~

using in reading instr-action for the gifted.

These are:

guide reading at home; develop reading abilities in kindergarten; use various approaches for reading instruction such
as sequencing and telling stories, language experience stories, discussing stories; allow students to select and
share books of interest; encourage new areas of interest;
introduce books that help meet student personal and social
needs; and encourage enjoyment of poetry.
A well known program guideline for the gifted is Ren-
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zulli's "Enrichment Triad Model" comprised of three enrich-

ment type activities.

Walker (1978) reports these as:

1•

general ex lorator! activities, which
provide gi ted chi dren with considerable exploratory freedom, purposefully
directed toward the selection of topics
for further study and aided by the establishment of categorical interest
centers in the classroom, resource room,
or media center;

2.

~rou training activities, designed to
eve op in learners the processes or operations that enable them to deal more
effectively with content (e.g., critical
thinking skills, research skills, etc.);

3.

individual and small group investi~ations
of real problems, in which the stu ent
becomes an investigator of a real problem using appropriate methods of inquiry.

1

1

(p. 259)
4-

Renzulli's model is easily applicable to reading and
literature programs alike as well as the objectives and
requirements..for gifted programs §"reviously stated in this
section.
Recommended Reading Programs for the Gifted Kindergarten/Primary Child:

Bloom's taxonomy is prevalent when

planning programs for the gifted.

The taxonomy develops

from the lowest level of thinking to the highest:

knowl-

edge, comprehension, application, analysis, synthesis, and
evaluation.

In gifted program planning the levels are

usually reversed due to the students' abilities to do
higher level thinking with ease.

In Litterer (1981),
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Pollette's questioning model for Little Red Riding Hood is
cited.

The model incorporates and develops all levels of

Bloom's taxonomy from the higher to the lower levels of
thinking.

The model is:

Evaluation - Authors develop their characters by
showing what the character does and says and
by what others say or think about the character or how other characters act toward the
character. How is the character of Red Riding
Hood developed? Is it a well developed characterization? Why or why not?
Synthesis - Suppose the hunter had arrived at the
cottage before Red Riding Hood? How would the
story change?
Analysis - When were you first aware that Red Riding
Hood might not heed her mother's advice and
stop along the way? Does the author imply
this at any point before the actual event?
Application - Briefly dramatize the scene from the
story when Red Riding Hood meets the wolf in
the forest.
Comprehension - Why did Red Riding Hood's mother
send a basket of food tq the Grandmother?

-

r

Knowledge - Name the characters in the story.

(p. 4)
Three types of questions for use with literature discussions advocated by the Great Books Foundation are:

fact

or recall; interpretation or opinion of author's meaning;
and evaluation or use of personal experiences or beliefs
to agree or disagree with the author.

Litterer (1981) feels

this training confines the student to a piece of literature
with fact and interpretation questions and does not coincide
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with the gifted and talented program philosophy.
Boothby (1980) discusses the use of critical and creative reading for the gifted.

Her article cites Stauffer's

directed reading thinking activity (DRTA) for critical
thinking through prediction and problem solving.

She feels

creative reading can be encouraged by rewriting a story scene
or climax, adding an epilogue, or using the visual art forms.
Vocabulary development--crucial to critical and creative
reading--can be expanded by studying connotations plus figurative language and etymology, listing feeling words, producing advertising, and reading orally prose and poetry.
Critical reading can be enhanced by comparative reading-understanding the feeling, mood, theme, and setting established by various authors and poM;rayal of the literary subjects and characters.
Bates (1979) feels individuaiized reading, a,substi-

r

tute for formal basal gToups for the gifted, can include
learning centers, skill development groups by aptitude, interest groups, guidance conferences, and diagnosis and progress records.

It also can allow students to proceed at

their own pace, have a positive relationship with the teacher, experience success and build self-esteem, select their
own materials and develop new interests, and discuss reading
with others.
An individualized program Criscuolo (1974) finds "turns
on" gifted students is Open Discovery Spots or mini-interest
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centers that allow students freedom to explore, probe, question, and be creative.

A few center examples mentioned by

the author are:
1.

The Look Nook which has a Snug Rug

2.

The See Tree (children pick books hanging from
a tree)

3.

Tape-Escape which uses Caper Tapes (with earphones
for listening to children's literature)

4.

The Art Cart (with various materials for expressing moods or emotions from the story or booa read)

In their article, Meyers, Ball, and Crutchfield (1974)
present various center ideas for the advanced kindergarten
child.
-~

Isaacs (1974) lists 95 enrichment activi~ies for use
with gifted children.

These are found in Appendix A.

Criscuolo (1972) discusses t€°'chniques effective for
challenging gifted readers.

Three')examples are given.

Pupil Specialists are students who conduct research on a
chosen topic and as the "specialist" reports the findings
in various ways to others.

Newspaper Aficiendos, after de-

veloping newspaper skills, learn to compare articles, make
scrapbooks on timely topics, assess current events, and/or
submit articles to local newspapers.

Judgers of Materials

learn to develop criteria for and to rate materials read.
Commercials or advertising for the materials can be part

18
of the project.
All reading programs to some degree incorporate literary
materials.

For the gifted student it is essential that

reading instruction minimize or eliminate basal readers and
formal, regimented word recognition and vocabulary training
and, instead, substitute literary materials and extensive
use of the library.

The next section cites specific lit-

erature programs that are beneficial for developing reading
interest and higher level thinking skills with gifted children.
Recommended Literature Programs for the Gifted Kindergarten/Primary Child:

In Exploring Books with Gifted Chil-

dren, Follette (1980) suggests two literature program models
that allow for group interactio:n\or individual study.

Model

1, the Literature Learning.Center, permits a student to
work independently while acquirinf literature skills and understanding.

Freedom of choice tempered by guidelines for

covering certain materials within a specified amount of time
is recommended.

Teacher, student-produced, and/or commer-

cial materials may be used along with a variety of center
activities.

Student and teacher records are kept and teach-

er/pupil progress conferences held to evaluate products and
progress.

Model.,, II, Gifted Group Program for Literature

Study, presents a group interaction, thematic approach to
studying literature.
topic interests.

Students are grouped according to

Each student reads a selected book, sum-
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marizes it~ lists six questions pertaining to the book, and
then presents the summary to the group.
read, answered, and discussed.

The questions are

Each report must contain a

summary, questions, and examples of literary style and are
treated as written composition by the teacher.
ing may also be included with the group work.

Oral readFollette

stresses that "at least one-half of the literature program
should be devoted to allowing students to discover, to savor,
and to digest numerous literary morsels.

Reading in itself

implies individualization in which drill and repetition have
no part 11

(

p • 29 ) •

Krawchuk

(1978) discusses a library-oriented enrich-

ment program used with gifted first graders.

The first con-

cept studied is book anatomy or~earning the parts of the
book such as spine, title page, author, illustrator, and
publisher.

Next storybooks and f~ction are discussed fol-

lowed by alphabetizing-the books by author.

Digressio·n of

topics is encouraged, anecdotal records are kept for each
student, and student progress is evaluated at the end of a
semester.

Continuing lessons can focus on book making,

~niversal themes such as fairy tales and nursery rhymes, and
likes/dislikes, moods and attitudes.

Again testing and eval--

uation are done at the end of the semester.
Sebesta (1972) advocates storytelling by parents, teachers, and librarians as an essential ingredient to reading
readiness.

The author finds children can also benefit from
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practice and guidance in storytelling where authors, characters, plots, emotions, and story suspense can be studied
and expanded to positive speech and listening skills.

Small

groups and a relaxed environment also promote ease in storytelling for children.
Boothroy and Donham

(1981) reported on an all-school

oral literature program designed to develop a love of good
books.

In this program the media specialist or any staff

member selects unit themes for use with the whole school.
Time periods for each unit are set and books for use with
the unit chosen.

Teachers write "blurbs" for each book and

the students pick their first, second, and third choices.
At oral literature time the students move to the room where
a chosen unit book is discussed ~th emphasis on enjoyment
and a literary focus.

Oral reading, various projects, and

sharing are incorporated in the utti-t work.

The unit culmi-

nates with the student~ sharing their books in their homerooms.
Armstrong (1981) presents for kindergarten students
ideas designed to introduce good literature and to develop
a love for books.

A few of these are:

provide a room col-

lection of books for browsing and checkout; read The Gingerbread Man, bake him, and have him run away to the book corner to be found later; celebrate Children's Book Week with
a decorated classroom, stories, filmstrips, puppet shows,
dramatization, art, songs, and a party; promote a reading
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Book Club for checking out books; have an aid record children's stories which are instigated by a daily topic; for
readers present "I

Can Read" certificates after 5 books

are read; finish the year by planning a trip to the library
and allow each child to check out a book; and encourage
summer reading.
Guided fantasy experiences with literature are cited
by Noyce (1979) as beneficial for producing images and creative thinking when reading.

Fantasy materials and playing

games of pretend are encouraged.

"What if •• •" questions

are stressed.
In__ Reading for the Gifted and the Creative Student,
Barbe and Renzulli (1971) present various programs that are
used with gifted primary-level s=Ollldents.

1. At the Edwards-

ville Community Schools in Illinois students are given opportunities to combine reading, l~stening, and viewing exrperiences and to practi--ee creative thinking. A theoretieal
process and strategy model is followed by teachers when
planning curriculum and lessons.

2. Mythology and folklore

are integrated with oral, written, and artistic expression
at the Hodgin Elementary School in Albuquerque, New Mexico,
and the Evergreen School in Vancouver, Washington.

Emphasis

is on independent reading, creativity in other areas such as
art, and personal awareness of self and environment.

3.

Cleveland, Ohio, promotes a literature club which has books
divided into "maturity levels" for individual progress and
challenge.

4. Intensive individual research and typewritten
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reports are promoted by Wilkes-Barre,
Pennsylvania, with
;
creative writing an integral part of the program.
A bibliotherapy literature program, as reported by
Frasier and Mccannon (1981) helps the gifted student solve
his/her personal, educational, and social problems.

Steps

suggested when beginning a bibliotherapy program are:

deter-

mine specific problems faced by the students; obtain assis•
tance in locating suitable books relating to the problems;
arrange to place the books in the classroom for an indefiRite
period; and keep a file of appropriate books for future use.
The authors feel bibliotherapy can be used in the classroom
with:

an entire class problem; an individual problem that

affects the entire class; a small group problem; or a personal problem.

After a book is -iead suggested follow-up

activities can be discussions, sociodrama, role playing,
and creative problem solving.
In Summary:

'r

Non-fesearch based reading/literature

programs for the gifted kindergarten/primary child appear
to incorporate and use similar objectives and activities
to promote the development of reading and literacy skills
plus a true interest and love for good literature.

Em-

phasis is often placed on individualization according to
the student's interests, maturity and achievement levels.
A variety of high-interest activities are advocated for
enjoying reading with many of the activities extending
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beyond basic reading skills into composition, artistic expression, research, imagery, and the like.

Often sug-

gested is minimal work with actual basal-skill oriented
groups because vocabulary, word attack skills, and comprehension are seen as natural outgrowths of reading good
literature and activities that subsequently relate.

Stu-

dent interaction and the environment for this interaction
also seem important when planning reading/literature programs.

Various programs advocate group interaction and

discussions where quality literature is shared with others
and personal feelings, problems, and/or thoughts are dealt
with individually or in smaller groups.

A relaxed environ-

ment that promotes topic digression, discovery, sharing,
critical and creative thinking, 1'"rob1em solving and evaluation is stressed.

Starting with higher level thinking

skills when planning curriculum i~advocated along with
enriched and accelerated materials presented in a creative
manner.
This section dealt with a variety of reading/literature programs for the gifted kindergarten/primary child.
With creative, motivated educators, these are programs
which can stimulate, interest, and challenge superior
students.

They are effective, workable programs for the

gifted kindergarten/primary child.
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GENERAL SUMMARY

The findings from the review of literature indicate
a real need for special reading/literature programming
for the gifted kindergarten/primary child.

Approximately

one-half of gifted children enter school knowing how to
read.

Two factors influencing these early readers are:

the gifted can use higher level thinking skills at an earlier age than the average child; and the gifted often come
from homes that provide a relaxed, stimulating, readingoriented environment.
The traditional reading/literature program often is
negative for the early reader's self-image, motivation to
read, and development of a true love for quality literature.
In order to stimulate the gifte~reader, reading/literature
programs for the superior primary student need to include:
1. teachers who know their students' intere&ts, achievements and needs, are enthusiastic and knowtedgeable about literature, read
orally and tell stories to their students,
and are risk takers and motivators for trying new programs,
2. curriculum materials and techniques that
include high interest, quality literature,
incorporate individual and group activities
that extend beyond reading and literary skills,
provide o.pportuni ties for self-expression
and discussion of personal, educational,
and social problems, and develop higher
level thinking and problem solving skills,

3. an environment where students can read
for interest and enjoyment, discuss and
digress from chosen topics, practice and
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use natural questioning techniques plus
creative thinking and problem solving skills,
and learn to be critical and creative
readers of quality literature.
The review of literature indicates special literature
programs do not necessarily influence student vocabulary
development and reading achievement.

Also, factors that

do not influence student interest in or understanding of
literature are structured vs. non-structured programs and
teacher presented vs. free exploration programs.

These

findings might again indicate that gifted children do have
a unique learning style for reading that requires minimal
skill training stressed in traditional reading groups.
Also the teacher's enthusiasm for reading and literature
may be more important in develo~ng student reading interest than the type of activity used to promote reading enthusiasm. ·

'f"

Hopefully the futttre of gifted education will permit
and promote sound reading/literature programs based on
superior students' needs and interests--programs that will
use enthusiastic, energetic teachers to develop the literary potential of all gifted children.

As noted by Black,

Whitehouse, and Chapman (1966), Dwight L. Burton said:
"Literature has a unique capacity for revealing
the truth of human experience" (p. 3).

LITERATURE AND THE GIFTED KINDERGARTEN/
PRIMARY CHILD
PART TWO
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INTRODUCTION
Part Two of the paper includes:

a section overview;

a Peter and the Wolf Unit Plan; a description of author
made, non-unit related language arts activities for use
with preschoolers; and a general summary of the author's
practicum experience.
SECTION OVERVIEW
As partial requirement for the master's degree in
gifted education the author participated in a practicum
experience which was five weeks long, two days per week,
and was with four through six year old, non-identified
gifted preschoolers.

The author assisted the lead teacher,

developed various language arts center activities, and
-~

wrote plus implemented a literature/music based unit on
Peter and the Wolf.
The pr~school program in whibh the author was involved was "Experiment in Spring," was co-sponsored by
the University of Northern Iowa Department of Curriculum
and Instruction and Day Care Center, lasted nine weeks
from March 2 through May 6 (excluded a one week spring
break), and met on Tuesdays and Thursdays only.

The pro-

gram's purpose was to provide a discovery approach to
learning as it related to science, math, language arts,
traditional and classical music, historical and expres-
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sive art, and literature.

Self-chosen, individual/small

group learning centers which incorporated teacher and
pupil directed questioning, thinking, exploring, experimenting, problem solving, and creative expression strategies and materials provided the main stimulus for learning.
Group story, music, and treat times plus outdoor experiences when possible were also included in the daily program plan.
Program participants met on Tuesdays and Thursdays
from 9:00 to 11:30 a.m. or from 12:30 to 3:00 p.m. On the
average 22 preschoolers met in the morning and 16 in the
afternoon.

A faculty advisor co-ordinated the program

with a graduate assistant as the lead teacher.

The author

was involved for five weeks--tw~as a helper and three as
a unit writer-presenter.

In the first position the author

assisted with center areas and griup activities as needed
and produced a variety-of language arts center activities
for use during the nine week program.

In the second posi-

tion, the author wrote and presented a literature/music
oriented unit on Peter and the Wolf.

The author's respon-

sibilities with the unit included presentations and activities for storytime, music time, and the art, drama,
and listening centers plus unit-related activities for
the language arts center.

The author also kept daily
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story and music time lesson plans which included lesson
evaluations and comments.

Additionally, center checklist

sheets which contained center descriptions, participation,
and evaluations were completed daily for each center area.
Center participation was recorded by the author on separate sheets of paper and the figures transferred to the
appropriate checklist sheets at the end of each day.

Fur-

ther description along with summary and evaluative comments
from the lesson plans and checklist sheets are found in
the Peter and the Wolf Unit Plan.
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PETER AND THE WOLF UNIT PLAN
GRADE LEVEL:

Preschooler through Kindergarten

PRESENTATION TIME:

Six days, a.m. or p.m. session
UNIT CONTENTS
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General Objectives:
1.
2.

3.

4.

To acquaint preschoolers with quality literature.
To acquaint preschoolers with classical
music through listening and movement.
To acquaint preschoolers with orchestral
instruments. To provide self-directed,
unit related center activities that allow
learning through questioning, thinking,
discovery, exploring, problem solving,
and creative expression.
To provide a relaxed, minimal teacher directed environment which inspires independent,
self-motivated learning balanced with group
inspired, teacher guided experiences for
learning.

General Daily Schedule:
The following schedule states approximate times and
should be flexible to provide for maximum student stimulation and learning.

It provides for a two and one half hour

school experience.
1•

2.

3.

4.
5.

6.

7.

4

Welcome and Attendance (10 minutes)
Story Time (20 minutes)
Center exploration and activity time (60
minutes)
~
Outdoor Experience (20 minutes)
Snack time (10 minutes)
Music time (20 minutes)
Clean up and Summary (10 minutes)

Daily Lesson Plan Sheet:
The lesson plans sheet (Appendix, Unit-A) provides a
format for developing the objectives, procedures, and materials needed for daily story and music time periods.
Space is provided for evaluation of self and children
plus additional comments and activities.
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Center Areas:
General Program Centers:
Art
Book Browsing
Cooking
Creative expression/writing
Drama
Language Arts
Listening
Math
Science
Sewing
Small/large muscle manipulation
Specific Peter and the Wolf Centers:
Art
Drama
Language Arts
Listening
Center Checklist Sheet:
The checklist sheet (Appendix, Unit-B) includes areas
4

for center description, participation, and evaluation.
For younger children the teacher can record participation
on a separate sheet of paper and 'transfer the results to
the checklist.

Older children can record their participa-

tion directly on the checklist sheet.
Story Time Unit Plans:
Day One
Objectives:
1.
2.
3.

To listen to the recorded music and story of
Peter and the Wolf.
To become acquainted with the characters and
instruments from Peter and the Wolf.
To introduce the concepts of narrator, illustrator, and composer.
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Materials:
Book of Peter and the Wolf (Unit resource 7)
Record of Peter and the Wolf (Unit resources
9 or 12
Record player
Procedures:
1.

2.
3.

Use the book and record as visual aids to
cUscusa-,illustrator, author and composer.
Explain the relationship of the musical
instruments to the story characters.
Listen to the record. Use the story pictures as illustrations.
Develop a deeper understanding of the
story by questions such as:
- Why could Peter not go into the woods?
- Why did the bird and duck quarrel?
- Where did the duck disappear?
- What is a triumphant procession?
Day Two

Objectives:
4

1.
2.
3.

To present a second book of Peter and the
Wolf with the same author but different
II'lustrator.
To reinforce the story s,equence.
To .review composer, illustrator and author.

Materials:
Book of Peter and the Wolf (Unit resource 5)
Flannel board figures of the story characters
and scenery
Flannel board
Procedure:
1.
2.
3.

Review composer, illustrator, and author.
Discuss that the story today has a new
illustrator but not author.
Read the story of Peter and the Wolf.
Using the flannel board figures, have the
children help retell the story.
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Day Three
Objectives:
1.
2.
3.

To reinforce sequencing of events from Peter
and the Wolf.
To demonstrate dramatization of Peter and
the Wolf with puppetry.
To encourage student dramatization with
puppets.

Materials:
One or two presentation puppets
Stick puppets of Peter and the Wolf
Puppet theatre
Procedures:
1.
2.
3.

Discuss with presentation puppets puppetry
and the excitement of seeing a puppet show.
Use Peter and the Wolf puppets to dramatize
Peter and the Wolf. Have the characters
"improvise" their parts.
With the presentation puppets discuss using
the puppet theatre or house/scenery as areas
in which to make up plats/shows similar to
Peter and the Wolf or as areas to develop
personal presentations.
Day Four

Objectives:
1.
2.

To present emotions that people, storybook
characters, and/or puppets can feel.
To relate various emotions to dramatization
and puppetry.

Materials:
One or two presentation puppets
Book Stayin8 Home on a Rainy Day (Unit resource 2)
Optional "bQok:"Bedtima for Frances (Unit recource 1)
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Procedures:
1•

2.

3.

Discuss with children how they might feel in
various situations that would make them sad,
happy, lonely, fearful, etc.
Read Sta~ing Home on a Rainy Day.
Discussow and why the young girl felt as
she did.
Encourage use of the puppet theatre or drama
area to develop stories in which personal
emotions or feelings are expressed.
Day Five

Objectives:
1.
2.

To introduce the concept of collage through
various book illustrators.
To relate collages to the art center activities.

Materials:
Books of Frederick, Whistle for Willie, and Peter
and the Wolf, (Unit resources 4, 3, and 8)
4

Procedures:
1.
2.
3.

4.
5.

Discuss collage pictures and how illustrators
use them in books.
,
Read Frederick with emph~sis on seeing how
the story waS""illustrated.
Discuss how Lionni made the collage pictures
in Frederick.
Show and discuss collage pictures from Whistle
for Willie and Peter and the Wolf.*
Relate the collage pictures in the books to
the art center activities.

*Depending on student interest Peter and the Wolf can be
read prior to music time.
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Day Six
Objectives:
1.
2.

To culminate Peter and the Wolf by playing
the complete record and illustrating it by
the story as done on day #1.
To allow the children "think time" for response and evaluation of Peter and the Wolf.

Materials:
Book of Peter and the Wolf (Unit resource 7)
Record of Peter and the Wolf (Unit resources
9 or 12
Procedures:
1.

2.

3.

Discuss this as the last day for Peter and
the Wolf. Encourage the children to think
about those aspects of Peter and the Wolf
they have enjoyed, had fun doing, found new
and interesting, etc.
Play the record and illustrate with the book
as done on day #1.
Allow time for pupil reaction to the unit.
4

Music Time Unit Plans:

Day One
Objectives:
1.

To relate visually and auditorially the characters and the musical instruments from Peter
and the Wolf.

Materials:
Record of Peter and the Wolf by Prokofiev (Unit
~resources 9 6f;12)
Flannel board figures of the characters and
instruments from Peter and the Wolf
Record player
Flannel board
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Procedures:
1.
2.
3.

4.

Listen to the character and instrument introduction on the record.
Name and place the characters on the flannel
board.
Name,, describe, and match the instrument with
the character.
Repeat steps #1 and #2 using the children
as helpers.
Day Two

Objectives:
1.
2.

3.

To relate visually
acters and musical
the Wolf.
To show, describe,
To listen and move
composition.

and auditorially the charinstruments from Peter and
and hear the violin.
to a classical violin

Materials:
Record of Peter and the Wolf by Prokofiev (Unit
resources 9 or 12)
l$
Flannel board characters and instruments from
Peter and the Wolf
Violin
Record of "Anitra's Dance" bf Grieg (Unit resource 11)
Flannel board
Record player
Procedures:
1.
2.

3.

4.

5.

Follow steps #1 and #2, day one,
Show and discuss the violin
- parts
- production of sounds
- procedure for playing
- relationship to characters
Listen to "Anitra's Dance'".
Discuss dance movements and feeling the music
internally. Can use books which illustrate
dance movements as concrete aids.
Play "Anitra's Dance" and allow free dance
movement to the music.
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Day Three
Objectives:
1.
2.
3.

To relate visually
acters and musical
the Wolf.
To show, describe,
bassoon.
To listen and move
composition.

and auditorially the charinstruments from Peter and
and hear the flute and
to a classical woodwind

Materials:
Record of Peter and the Wolf by Prokofiev (Unit
resources 9 or 12)
Flannel board characters and instruments from
Peter and the Wolf
Flute and bassoon
Record of "Dance of the Reed Pipes" by Tchaikovsky
(Unit resource 11)
Flannel board
Record player
Procedures:
1.
2.

3.

4.
5.

Follow steps #1 and #2,4 Day One.
Show and discuss the flute and bassoon
- parts
- production of sounds
- procedure for playing,
- relationships to chara6ters
Listen to Jt,Da:n.ce of the Reed Pipes".,
Discuss responses to the music and possible
dance movements.
Play "Dance of the Reed Pipes" and allow
free movement. For younger children concrete
suggestions of butterflies, flowers, etc. are
beneficial.
Day Four

Objectives:
1.
2.

To show, describe, and hear the clarinet and
oboe.
To listen and move to a classical woodwind
composition.
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Materials:
Clarinet and oboe
Record of "Dance of the Reed Pipes" by Tchaikovsky
(Unit resource 11)
Record player
Procedures:
1.

2.

Show and discuss the clarinet and oboe:
- parts
- production of sounds
-·procedure for playing
- relationship to characters
Follow steps #3, #4, and #5 from Day Three.
Allow the children to express verbally and
visually what they would like to portray
with the music.
Day Five

Objectives:
1.
2.

3.

To show, describe, and hear the French horn
and kettle drum ••
To listen and move to ~classical composition
which incorporates the French horn and kettle
drum~.
To introduce and use rhythm instruments.

Materials:

_

French horn and kettle drum
Record of "March from Peter and the Wolf" by
Prokofiev (Unit resource 10)
Record player
Rhythm sticks and hand castanets
Procedures:
1.

2.

Show and discuss the French horn and kettle
drum
- parts
- production of sound
- procedures for playing
- relationship to characters
Listen to "March from Peter and the Wolf."
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3.

4.

5.

Clap hands and march in place to the record.
Introduce use and sounds of the rhythm sticks
and hand castanets.
Using the rhythm instruments, have the children
march in time to the music. Allow the chilaren
to switch instruments and repeat this procedure
several times. Encourage small and large
march steps, hand clapping, and the feeling
of a "triumphant procession."
Day Six

Objectives:
1.
2.
3.

To review instrument names and their relationship to Peter and the Wolf characters.
To listen and move to a classical music composition which incorporates the various
instruments from Peter and the Wolf.
To introduce and use rhythm instruments.

Materials:
Stick puppets of Peter and the Wolf characters
and instruments
Puppet theatre
4
Record of "March from Peter and the Wolf" by
Prokefiev (Unit resource 10)
Record player
Rhythm instruments of sticks,?-- hand castanets,
cymbals, and triangles
·
Procedures:
1.
2.

3.
4.

Dramatize through puppetry the characters
locating and claiming their instruments.
Express excitement and joy at so doing.
Repeat steps #1, #2, and #3 from Day Five.
Emphasize that all of the instruments from
Peter and the Wolf are played on the record. Try to hear and identify them.
Introduce the use of the cymbals and triangles.
Repeat step, #5, Day Five using the sticks,
castanets, cymbals,and triangles. Emphasize
the joy of the "triumphant procession" as
a culminating activity of Peter and the Wolf.
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Center Area Unit Plans:
Days One and Two
Center Objectives:
1.
2.
3.
I.

To stimulate enjoyment and understanding
of Peter and the Wolf.
To stimulate sequencing of Peter and the Wolf
story events.
To prepare scenery for dramatization of Peter
and the Wolf.

Art Center

Materials:
Colored construction paper
Tempura paint
Crayons
Brushes
Description:
Make a crayon picture which portrays an event
from Peter and the Wolf. Paint over the crayon
drawing and allow to dry. ~ncourage telling
about the picture.
II. Drama Center
Materials:

-

Large paper covered box (house)
Large cardboard tree with only trunk completed
Green construction paper
Leaf templates
Cupcake holders
Magic markers
Paste
Scissors
Description:
Make leaves for the tree with templates and green
construction paper. Paste on the tree. Use magic
markers and cupcake holders to make flowers, grass,
windows, doors, etc. on the house. Cut out the
windows and doors so the inside of the house can
be enjoyed.
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III. Language Arts Areas
I

Materials:
Peter and the Wolf flannel board characters and
scenery
Flannel board
Book of Peter and the Wolf (Unit resource 7)
Sequence story pictures xeroxed from Unit resource 7
Description:
1.
2.

Set up flannel board and the flannel board
story figures and scenery for independent use.
Place the sequence pictures with the book of
Peter and the Wolf. Encourage sequencing the
pictures in the same order as those found in
the Peter and the Wolf book.

IV. Listening Center
Materials:
Filmstrip of Peter and the Wolf (Unit resource 13)
Cassette tape of Peter and the Wolf (Unit resource
4
13)
Phone-viewer
Tape recorder
Listening post and earphones
Description:....
Show the filmstrip of Peter and the Wolf on the
phonoviewer along with the story and music on
the cassette tape. Use the earphones and listening post for "silent" listening. Allow the children to work the phonoviewer and tape recorder
with minimal t.eacher assistance.
Days Three and Four
Center Objectives:
1.
2.

To further prepare scenery for dramatization
of Peter and the Wolf.
To prepare costumes and puppets to dramatize
Peter and the Wolf.
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3.
I.

To stimulate:listening enjoyment and appreciation of Peter and the Wolf.

Art Center

Materials:
Brown paper cut poncho style
Paper bags
Crayons
Magic markers
Vari-colored construction paper pieces
Paste
Scissors
Description:
Use the paper bags to produce puppets from crayons,
markers, or construction paper. With the poncho
brown paper make costumes for use with the house
and scenery. Encourage puppets and costumes for
use in acting out Peter and the Wolf.
II.

Drama Center

Materials:
Tissue paper (12 11 x 6 11 )
Pipe cleaners (6" pieces)
Thread
Scissors
Baste _
Paper clips
House and tree
Description:
Make butterflies by pinching the tissue paper in
the center and securing with a twisted pipe cleaner.
Either paste these on the tree and/or house or
attach them to the house/tree/ceiling with thread
and a paper clip.
Encourage impromptu dramatization, reading, play,
resting in the drama area.
Optional activity:
Add clouds, stars, sun, birds to the sky as time
permits.
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III.

Language Arts Areas

Materials:
One or two hand puppets
Stick puppets of the Peter and the Wolf characters
Puppet theatre
Description:
Add to the center a puppet theatre which contains
hand puppets and Peter and the Wolf stick puppets.
Encourage impromptu story telling of Peter and
the Wolf plus variations. Some children might
enJoy individual, personal self-expression also.
Continue use of the sequence cards and flannel board
from Days One and Two.
IV.

Listening Center

Materials:·

:

Record of Peter and the Wolf by Prokofiev (Unit
resource 9 or 12)
Record player
Earphones
Description:
Using the earphones, listen to the record of
Peter and the Wolf for enjoy,~ent and music
apprec.1:-ation.
Days Five and Six
Center Objectives:
1.
2.

3.

To become acquainted with and produce collage
pictures.
To encourage dramatization and self-expression of Peter and the Wolf and/or personal
experiences.
To reinforce recognition of the characters
from Peter and the Wolf and the instruments
to which they relate.
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I.

Art Center

Materials:
Colored construction paper (8½" x 11")
Collage materials such as:
macaroni, beans, feathers, scraps of construction paper, ribbon, wallpaper, material
Scissors
Paste
Description:
Using the 8½" x 11" paper as a picture base cut
up, arrange and paste the collage materials into
a meaningful picture or arrangement. Encourage
self-expression of Peter and the Wolf.
II.

Drama Center

Materials:
Student made puppets
Puppet theatre
Student made costumes
House, tree, and scenery
Description:
Place the student made costumes and puppets in
the drama area. Move the pu~pet theatre from
the Language Arts to the Drafua Center. Encourage self-expressibn and story development of
Peter and the Wolf, familiar stories, personal
events, etc. through dramatization and puppetry.
III.

Language Arts Areas
Retain sequence cards and flannel board/figures
from Days One and Two. Place puppetry in the
drama area.

IV.

Listening Center

Materi:als:
Instrument/character matching
Tape for Peter and the Wolf
Pictures of Peter and the Wolf
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Characters and instruments
Three boxes for pictures
Tape recorder
Listening posts and earphones
Description:
Produce a tape which allows the children to name
the Peter and the Wolf characters and instruments, locate them from available pictures, (char~
acters in one box and instruments in a second box).
Match the instrument and character pictures, and
place the matched pictures in a separate box.
Specific Unit Evaluations/Comments:
Unit length of six sessions for listening and language
arts activities is workable.

To fully develop drama, music

and story times, eight sessions should be considered.
Generally the unit presentations and activities are
appropriate for the above average and/or potentially gifted
preschooler.·

If used with the rft:>rmal classroom range of

preschoolers, the material should be condensed and developed more slowly.

For example:

,demonstrate only two or
~

three instruments; linrit record presentation to one and
develop the movement and enjoyment of it more slowly; either
use drama or puppetry for dramatization, not both.
Story time activities blended with teacher enthusiasm
are well-received by the preschooler.

Book unit resource

#7 is excellent for demonstration of characters and instruments and unit resource #8 for collage materials and a second Peter and the Wolf story version.

The Peter

and the

!l2.ll records are long for this age child so concrete
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visual aids are essential.

Reactions to the flannel board

figures and puppets as aids are very positive.

Since the

preschooler feels emotions internally but has trouble verbalizing these feelings, books, pictures, teacher presented
examples, and emotions related to the children's personal
experiences should preceed the children expressing their
own feelings verbally or through drama and puppetry.

Lan-

guage arts activities, drama, and puppetry through centers
provide positive individual/small group expansion of story
times.
Music time activities also need concrete examples for
maximum preschooler understanding.

This age level demon-

strates the ability to develop a natural recognition of
the instruments in Peter and the\Wolf plus in other musical
arrangements incorporating the same instruments.

Any

available instruments that can be shown and played are
rexcellent visual aids.- The match of flannel board instruments to characters is positive when presented with the
musical explanation (introduction of Peter and the Wolf,
unit resource 9 or 12).
Ability to enjoy a variety of classical music through
listening is also seen with the preschooler~

Movement to

classical music is more difficult and needs to expand
from the concrete and familiar to the more abstract expression of movement and emotions.

With "Anitra's Dance" and
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"Dance of the Reed Pipes" (Unit resource #11

1
),

books show-

ing dance movements, dance demonstrated by a performer, a
discussion of "what the music could be telling us" followed
by a specific idea such as "let's be a butterfly" are ways
to assist the child in handling the more abstract dance
concept.

Rhythm instruments aid movement with the "March

from Peter and the Wolf" (Unit resource #10) plus relating
the music to a parade, soldiers marching, the "triumphant
procession".

Due to its more abstract nature and varied

student understanding, music time should not be hurried
and should be paced

according to the preschoolers' inter-

ests and needs.
The activities of the art and drama centers
so these are discussed jointly.

4- The

overlap

preschooler relates

well to decorating a play house and making scenery which
can take many forms depending upon materials and time
ravailable. The author-found that costumes made for drama
were difficult to perceive and were not used in the drama
area but taken home.
more widely used.

The puppet theatre and puppets were

This could partially be due to a concrete

demonstration of puppets and their use during story time
while an enactment of drama, costumes making

and their

use in the drama center were only verbally suggested.

The

collage pictures when presented with concrete examples are
received enthusiastically.

The explanation of drawing
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pictures and covering them with paint, again done verbally,
did not receive as positive a response from the preschoolers.

This might indicate a need for balancing concrete,

structured examples and suggestions with free, creative
expression.

In any case, the preschooler needs personal

satisfaction with a product or production and the means to
achieve this positive feeling needs to be dealt with sensitively by the teacher.
The language arts center activities are developed well
for the preschooler.

The flannel board provides the most

self-expression with the sequence cards needing more teacher guidance.

(Puppetry is discussed with drama.)

In the listening center, the phonoviewer and record
are easily understood and readify used.

The Peter and the

Wolf record independent of visual aids was not well received.

When the tape on instru¥nt/character matches was

presented most childre"h found it too difficult.

The con-

crete aids with the tape were positive but too much taped
information was presented at once.

By using sessions #3

through #6, the tape could be developed more slowly and
instrument/character matches done one or two at a time.
Coordination of music and story time presentations
with center areas by use of the Peter and the Wolf theme
is positive.
achieve.

The overlap of area~ is natural and easy to

The author feels not all centers should emphasize
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one theme.due to the children losing interest in a unit
before its completion.
General Unit Summary:
The Peter and the Wolf Unit Plan when used with the
previous suggestions and aids is positive for use with the
above average and/or gifted student.

Teacher directed

presentations and concrete visual aids blended with independent/small group center activities provide a unit balance that stimulates learning in a relaxed, enjoyable environment.

The teacher who develops the unit flexibally

and sensitively with the students' interests, understandings, attention spans, and needs in mind will find the unit
well received by the preschooler.
4
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Unit Resource Materials:
Books
1.

Hoban, R. Bedtime for Francis.
and Row, 1960.

2.

Iwasaki, C.C. Stanin~ home alone on a rainy day.
New York: McGraw- il Book Co., 1969.

3.

Keats, E.J. Whistle for willie.
Press, 1964.

4.

Lionni, L.
1967.

5.

Prokofieff, s. Peter and the ~olf.
Alfred A. Knopf, 1940.

New York:

6.

Prokofieff, s. Peter and the wolf.
liw:Watts, Inc., 1968.

New York: Frank-

7.

Prokofieff, s.
Godine, 1980.

Boston:

8.

Prokofiev, S.S. Peter and""the wolf.
Silver Burdett, 1968.

Frederick.

New York:

New York:

New York:

Harper

Viking

Pantheon Books,

Peter and the wolf.

David R.

New Jersey:

Records

9.

'rGossens, E. (conductor). Peter and the wolf, opus
67,,Jose Ferrer (narrator), Vienna State Opera Orchestra. Kopp Records, Inc.

10.

Miller, M. (conductor). March from Peter and the
wolf, A child's introduction to the music of the great
composers, Golden Records Orchestra. Golden Records.

11.

Mitchell,
and Dance
in music,
Red Seal.-

12.

_ _ _ _ _ _ • Peter and the wolf, opus 67, Music Appreciation Series, Leeds American-Russian Orchestra.
Educational and Visual, Inc., 1973.

H. (conductor). Anitra's dance (Grieg)
of the reed pipes (Tchaikovsky), Adventures
2, grade 1, Washington National Symphony.
-
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Filmstrips
13.

Prokofief, s. Peter and the Wolf. Random House
Educational Media. (Filmstrip and tape).

Date to be taught:

Lesson Plan Title:

Comments

Objectives (what is to
be learned - broad,
behavioral terms)

Procedures (outline of
activities)

Materials

Evaluation

r

Children:

I

Self: -

1

"
Extention Activi ty:

\J1

N

--v- ,-,

,-~.,.-~·-

Lesson Area/Center

Center Description

Center Participation

Date

Comments/Evaluation

t,

\Jl
\J,l
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NON-UNIT RELATED LANGUAGE ARTS ACTIVITIES
An excellent resource for center activity ideas is
the book Workjobs • • • for Parents by Mary Baratta--Lorton, published by Addison-Wesley, Menlo Park, California
in 1972.

Forty-three workjobs are listed in the book.

Each has a similar format:

skills for the activity; the

activity itself; how to get started; ideas for follow-up
questions; a picture to illustrate the activity; and a
materials list.

The activities are planned so that they

mainly incorporate materials found around the home and are
adaptable to various ages, student skill development, and
time periods.
For the practicum

experience the author made and pre-

sented twelve of the activitie~found in this book.

The

children appeared interested in and able to work independently with the projects chosen ~y the author.
interest were:

Of special

the "~o-Together Bottles, 11 p. 60; "Float

and Sink," p. 44; "Sack Boxes," p. 36; and "The Rice Game,"
p. 22.

Teacher assistance was minimal, and the activities

can be beneficial for providing parental assistance at home.
GENERAL SUMMARY OF PRACTICUM
With the practicum
in two ways.

EXPERIENCE

experience the author functioned

The first was as a "helper" and the '.second as

a unit· "wrtter-presenter.- 11 • As a helper the author had time
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to gain insight into the characteristics of a preschooler
as he/she functioned socially and verbally with peers and
adults, plus, manipulatively and :-motor-wise with objects
and the environment.

It was a time to observe and inter-

act with the preschooler in a relaxed, natural environment
on mainly a one to one or small group basis.

In the sec-

ond role,. unit writer-presenter, the author dealt with a
more structured, formal, group presentation situation.
The preschooler was observed as he/she interacted in a
large

group with activities teacher-directed.

In this

environment the intellectual ability of each child became
more apparent due to group comparisons, teacher ability
to deal with individual student needs decreased; and greater
friction among the preschooler--\Jas also observed as he/
she interacted with more students.

Both roles held by

the author allowed a comfortable blend for learning about
~

the characteristics o4f the potentially gifted preschool
child.
CONCLUSIONS
In conclusion the author feels there is a definite
need for special literature programs for gifted students.
These programs should begin with the preschool child and
provide for the recognition of individual student needs,
t

l
I
i

!'
I

l

l

intellectual and skill development, plus interests.

When
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possible the programs should be research based or develop
from expert-based programs found to be effective with
'

gifted children.

They should incorporate various tech-

niques, strategies, and materials suitable for the gifted
child and be presented by teachers who are literature interested and knowledgeable plus sensitive to the needs of
all students.

The programs should be flexible, practical

for the situation, student and environment, and not be so
"idealistic" that students cannot function comfortably
within the framework of the program.

A blend of a struc-

tured.teacher-directed learning environment balanced with
an independent, self-motivated learning environment can be
beneficial when planning and implementing literature programs for gifted students.

4

LITERATURE AND THE GIFTED KINDERGARTEN/
PRIMARY CHILD
PART THREE
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SUGGESTED BOOKS FOR GIFTED KINTIERGARTEN/
ELEMENTARY CHILDREN
Delp and Martinson (1977) cite books chosen as favorites by eight- and nine-year-old gifted children.

These

are:
Author

Title

Publisher

Armstrong, W.H.

Sounder

Harper

Bradbury, Ray

Martian Chronicles
October Summer
October Country

Bantam

&

Row

Ballantine

Burnford, Sheila

Incredible Journey

Little, Brown
and Company

Carrol, Lillian

Greek Slave Boy

Hawthorne

Dahl, Roald

Charlie and the
Chocolate Factory

Knopf

James and the Giant
Peach4

Knopf

Farley, Walter

Black Stallion books

Random House

George, Jean

My Side of. the
Mountain

Dutton

Heinlein, Robert

Have Space Suit,
Will Travel

Ace

Keith, Harold

Komantcia
Sports and Games

Crowell
Crowell

Kjelgard, James

Big Red

Holiday

L'Engle, Madeline

A Wrinkle in Time

Farrar, Straus,
& Giroux

Chronicles of Narnia

Macmillan

Lewis,

c.s.
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Title

Publisher

Rascal: Memoir of
a Better Era

watts

O'Dell, Scott

Island of the Blue
Dolphin

Houghton

O'Hara, M.

My Friend Flicka

Dell

Snyder, Zelpha K.

Black and Blue Magic
The Egypt Game
The Velvet Room
Season of the Ponies

Antheneum

Tolkein, J.R.

The Ring Trilogy

Ballantine

Verne, Jules

Carpathian Castle
Mysterious Island

Ace
Airmont

White, E.B.

Trumpet of Swans

Harper

&

Row

Wilder, Laura

Little House series

Harper

&

Row

Autho:r
North,

s.

"II
II

(pp. 96-97)
After asking children, teachers, and librarians to note
their favorite books, consultants from all over the couni

try compiled this list for gifted students found in Delp
and Martinson (1977).

It is:

Alexander, Lloyd, The Black Cauldron, Holt, Rinehart
Winston.
Bach, Richard, Jonathan Livingston Seagull, Avon.
Brown, Dee, Bury My Heart at Wounded Knee, Bantam.
Bullfinch, Thomas, Mythology, Modern Library.
Byars, Betsy, Summer of the Swans, Viking.
Christopher, John, The White Mountains, Macmillan.

&
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Christopher, John, The City of Gold and Lead, Macmillan.
Christopher, John, The Pool of Fire, Macmillan.
Dahl, Roald, Charlie and the Chocolate Factory, Alfred
Knopf.
Dahl, Roald, Charlie and the Great Glass Elevator, Alfred
Knopf.
De Angeli, Marguerite, Door in the Wall, Doubleday.
Dell Rey, L., A Tunnel through Time, Westminister.
Farley, Walter, Black Stallion Series, Random House.
Flack, Marjorie, Walter the Lazy Mouse, Doubleday.
Gibson, Frederick, Old Yeller, Harper

&

Row.

Hautzig, Esther, The Endless Steppe:
Siberia, Crowell.

Growing Up in

Henry, Marguerite, Black Gold--King of the Wind and Others,
Rand McNally.
Hitchcock, Alfred, The Three I~estigator Series, Random
House.
Hitchcock, Alfred, The Birds, Random House.
Konigsburg,- E.L., From the Mixedf"Up Files of Mrs. Basil E.
Frankweiler, Antheneum.
Konigsburg, E.L., Jennifer, Hecate, McBeth, William McKinLey
and Me, Elizabeth, Antheneum.
L'Engle, M.A., A Wrinkle in Time, Farrar, Straus

&

Giroux.

Lenski, Lois., Strawberry Girl, Lippincott.
Lewis, c.s., The Lion, the Witch and the Wardrobe, Macmillan.
Lindgren, Astrid, Pippi Longstocking, Viking.
Linn, Charles, Estimation, Crowell.
Little, Jean, Mine for Keeps, Little, Brown.
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Norton, Andre, Daybreak 2250, Harcourt Brace

&

World.

Norton, Andre, Operation Time Travel, Harcourt Brace
World.
Norton, Mary, The Borrowers, Harcourt Brace

&

&

World.

O'Dell, Scott, The Black Pearl, Houghton Mifflin.
O'Dell, Scott, Island of the Blue Dolphin, Houghton Mifflin.
Taylor, Theodore, The Cay, Doubleday.·
Smallwood, W.L., Life-Science Library Books, McGraw-Hill.
(pp. 99-100)
Follette and Hamlin (1980) list topics and titles for
gifted children in the primary grades which are categorized
and cited as follows:
Families
4

Alexander, Martha. Nobody Asked Me If I Wanted a Baby
Sister. New York: Dial, 1971. (Gr. K-2).
Blaine, Marge. The Terrible Thin That Ha ened
House. New York: Parents Maigazine Press,
Pictures by John Q.. Wallner. (ps-3).

Our
•

Buckley, Helen. Grandfather & I. New York: Lothrop, Lee
& Shephard Co., 1959.
Picture by Paul Galdone. (Gr.

K-3).

Buckley, Helen. Grandmother & I. New York:
Lothrop,
Lee & Shephard Co., 1961. Pictures by Paul Galdone.
(Gr. K-3).
Carle, Eric. The Secret Birthday Message.
Crowell, 1972. (ps-3).
Carrick, Carol. The Accident.
Pictures by Donald Carrick.

New York:
(ps-3).

Carrick, Carol. The Foundling. New York:
Pictures by Donald Carrick. (ps-4).

New York:
Seabury, 1976.
Seabury, 1976.
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Caudill, Rebecca. A Pocketful of Cricket. New York:
Holt, Rinehart & Winston, 1964. Illustrated by Evaline
Nees. (Gr. K-4).
Dubois, William Pene. Lazt Tommy Pumpkinhead.
Harper and Row, 1966.
Gr. 1-5).

New York:

Greenfield, Eloise. She Come Bringin§ Me That Little Baby
Girl. Philadelphia, Lippincott, 1 74. Illustrated by
John Steptoe. (Gr. K-3).
Heide, Florence. Shrinking of Treehorn. New York: Holiday House, 1971. Drawings by Edward Gorey. (Gr. K-3).
Hoban, Russell. A Bab{ Sister for Frances. New York:
Harper and Row, 196 • Pictures by Lillian Holan. ·
(ps-2).
Shulevitz, Uri. One Monday Morning.
1967. (Gr. K-3).

New York:

Scribner's,

Viorst, Judith. Alexander & the Terrible, Horrible, No
Good, Very Bad Day. New York: Atheneum, 1972. Illustrated by Ray Cruz. (Gr. K-3).
Waber, Bernard. Ira Sleeps Over.
1972. (Gr. K-3).
4

Boston:

Houghton Mifflin,

Zolotow, Charlotte. If It Weren't for You. New York:
Harper and Row, 1966. Pictures by Ben Sheeter. (Gr.
K-3).
i
Friendship
Balian, Lorna. The Aminal.
1973. (ps-2).

Nashville, TN:

Abingdon,

Clifton, Lucille. Everett Anderson's Friend. New York:
Holt, Rinehart & Winston, 1976. Illustrated by Ann
Grifalconi. (Gr. K-3).
Clifton, Lucille. Mi Brother Fine With Me. New York:
Holt, Rinehart &inston, 1975. Illustrated by Moneta
Barnett. (Gr. K-3).
Cohen, Miriam. Best Friends. New York:
Pictures by Lillian Hoban. (ps-1).

Macmillan, 1971.
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Cohen, Miriam. Will I Have a Friend? New York:
1967, Pictures by Lillian Hoban. (Gr. K-1).
Ets, Marie Hall.
(ps-1).

Play with Me.

New York:

Lobel, Arnold. Frof & Toad Are Friends.
and Row, 1970.
Gr. K-3).
Lobel, Arnold. Fror & Toad Together.
and Row, 1972.
Gr. K-3).

Burningham, John.
Merrill, 1970.
Ets, Marie Hall,
1963. (ps-1).

Viking, 1955.
New York:

New York:

Ness, Evalene. Sam, Bangs and Moonshine.
Rinehart & Winston, 1966. (ps-2).

Harper

Harper

New York:

Seasons. Indianapolis, In.:
(Gr. 1-4).
Gilberto and the Wind.

Macmillan,

Holt,

Bobbs-

New York:

Viking,

Freschet, Berniece. The Ants Go Marching. New York:
Scribner's, 1973. Illustrated by Stefan Martin. (Gr.
K-3).
Freschet, Berniece. The Old Bullfrog. New York:
ner's, 1968. Illustrated bj\Roger Duvoisin.
Freschet, Berniece. The Turtle Pond.
1971. (Gr. K-3).

New York:

ScribScribner's,

Fresohet, ~erniece. The Web in ihe Grass. New York:
Scribner's, 1972. ·Illustrated by Roger Duvoisin.
(Gr. K-2).
George, Jean. All Upon a Stone.
Illustrated by Don Bolognese.
Schoenherr, John.
(ps-3).

The Barn.

New York: Crowell, 1971.
(Gr. 2-5).

Boston:

Little, Brown, 1968.

Stone, A. Harris. The Last Free Bird. Englewood Cliffs,
NJ: Prentice-Hall, 1967. Illustrated by Sheila Heins.
(ps-3).
Tresselt, Alvin. Beaver Pond. New York: Lothrop, Lee
Shephard~ 1970. Illustrated by Roger Duvoisin.
(Gr. K-3J.

&
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Tresselt, Alvin. Dead Tree. New York: Parents Magazine
Press, 1972. Illustrated by Charles Robinson. (Gr.
K-4).
Tresselt, Alvin. White Snow Bright Snow.
Lothrop, Lee & Shephard, 1947.
Yashima, Taro. The Village Tree.
1972. (Gr. K-3).

New York:

New York:

Penguin,

Zolotow, Charlotte. The Storm Book. New York: Harper and
Row, 1952. Illustrated by Margaret B. Graham. (Gr. K-3).
Animals Everywhere
Conford, Ellen.
Brown, 1971.

Impossible Possum.
(Gr. 1-3).

Boston:

Little,

Cooney, Barbara, illus. Chanticleer and the Fox.
York: Crowell, 1958. (Gr. K-3).
DeBrunhoff, Jean.
1960. (ps).

Story of Babar.

New York:

New

Random,

Fatio, Louise. The Happy Lion. New York: McGraw-Hill,
1954. Illustrated by Roger4Duvoisin. (Gr. K-3).
Kraus, Robert. Gondolier of Venice.
1976. (Gr. 4-6J.

New York:

Windmill,

Kraus, Robert. Pinchpenny Mouse~ New York: Windmill,
1974. Illustrated:--by Robert Byrd. (ps-3).
Lionnit Leo.

Frederick.

New York:

Pantheon, 1966 (Gr.

K-3J.

Lionni, Leo.

Swimmy.

New York:

Pantheon, 1963. (ps).

Mcclosky, Robert. Make Wa} for Ducklings.
Viking, 19 4 1 • ( Gr. K- 3 .

New York:

Miles, Miska. Noboda's Cat. Boston: Little, Brown,
1970. Illustrate by John Schoenherr. (Gr. 1-3).
Miles, Miska. Wharf Rat. Boston:
Illustrated by John Schoenherr.

Little, Brown, 1972.
(Gr. 1-3).
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Potter, Beatrix. Tale of Peter Rabbit.
1902. (Gr. K-2.
Rayner, Mary. Mr.
Atheneum, 1976.

&

New York:

New York:

Mrs. Fir's Evening Out.
(Gr. K-2 •

New York:

Seuss, Dr. Thidwick the Big Hearted Moose.
Random House, 1948. (Gr. K-3).

Steig, William. The Amazing Bone. New York:
Straus, & Giroux, 1976. (ps-3).
Ward, Lynd. The Biggest Bear.
1952. (Gr. K-3).

Boston:

Warne,

Farrar,

Houghton Mifflin,

Folktales
Andersen, Hans C. Emperor's New Clothes.
Random House, 1971. (Gr. K-3).
Andersen, Hans c. The Nightingale.
1969, (Gr. 3-up).
Andersen, Hans
1978.

c.

Andersen, Hans C.
theneum, 1971.

New York:

Princess & the Pea.

Steadfast Tin Soldier.

(ps-2).

Ugly Duckling.

Briggs, Raymond. Jim
1970. (Gr. K-3.
Brown, Marcia.
(Gr. K-2).

&

Once a Mouse.

Domanska, Janina.
(Gr. K-3).

The Turnip.

Gag, Wanda. Nothing at All.
1941. (Gr. 1-3).

New York:
New York:

An-

Van Nostrand,
Scribner's,

New York:

New York:

Seabury,

New York:

New York:

the Beanstalk.

Van Nostrand,

New York:

Andersen, Hans c. Thumbelina • . New York:
1973. (Gr. 1..;4)_.
i
Andersen, Hans C.
1965.

New York:

Coward,

Scribner's, 1961.
Macmillan, 1969.
Coward-Mccann,

LaFontaine, Jeande. The North Wind & the Sun. New York:
Watts, 1964. Illustrated by Brian Wildsmith.
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Ryan, Cheli.

Hildilid 1 s Night.

New York:

Macmillan, 1971.

Zemach, Harve. The Judfe,New York: Farrar, Straus &
Giroux, 1969. Illus rated by Arnold Lobel. (Gr. K-3).
Long Ago and Far Away
Bemmelmans, Ludwig.
(Gr. K-3).

Madeline.

New York:

Viking, 1962.

Bemmelmans, Ludwig. Madeline's Rescue.
1953. (Gr. K-3).

New York:

Viking,

Bryant, Sara. The Burnin~ Rice Fields.
Rinehart & Winston, 19 3.

New York:

Holt,

DePaola, Tomie. Helga's Dowry.
Jovanovich, 1977.

New York:

Harcourt, Brace,

Ets, Marie Hall, and Aurora Labastida. Nine Days to ChristNew York: Viking, 1959. (ps-2).

™•

Hodges, Margaret. The Wave. Boston: Houghton Mifflin,
1964. Illustrated by B. Lent. (Gr. K-3).
Leaf, Munro. Wee Gillis. New ~rk: Viking, 1938.
trated by Robert Lawson, (Gr. K-3).

Illus-

Lobel, Arnold. On the Day Peter Sturzesant Sailed•i:nto
Town. New York: Harper and,p.ow, 971. (ps-3).
Matsuno, Masako. A Pair of Red Clo~s. Cleveland, OH:
Collins-World, 1960. Illustrate by Kazue Mizumura.
(Gr. K-3).
Small, Ernest, and Blair Lent.
Mifflin, 1966. (Gr. K-3).
Turkle, Brinton.
(Gr. K-3).

Baba Yaga.

Obadiah the Bold.

Boston:

New York:

Houghton

Viking, 1965.

\

(pp. 189-193)
Noyce (1979) has selected books useful for guided fantasy experiences with the four- to nine-year-old gifted
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child.

These titles are:

The Amazing Bone.
Giroux, 1976.
Bearymore.

William Steig.

Don Freeman.

The Chalk Box Story.

Farrar, Straus and

Viking, 1976.

Don Freeman.

Lippincott, 1976.

Christina Katerina and the Box. Patricia Lee Gauch. Illustrated by Doris Born. Coward, Mccann and Geoghegan,
1971.
"Could :·Be. Wo11se ! "

James Stevenson.

Flat Stanley. Jeff Brown,
Harper and Row, 1964.

Illustrated by Tomi Ungerer.

Gobbled~gook. Steven Kroll.
Holi ay House, 1977.
Harlequin.

Greenwillow, 1977.

Illustrated by Kelly Oechsli.

Remy Charlip and Burton Supree.

Parents', 1973.

I Been There. Carl Hall. Illustrated by Sammis McLean.
Doubleday, 1977.
Imagination Greene. Edward Ornlondroyd.
John Lewis. Parnassus, 1973.
Ira Sleeps Over.

Bernard Waber.

Island of the Skog.

Houghton Mifflin, 1972.

Steven Kelliogg.

Leopold, The See-Through Crumbpicker.
court, 1961.
No Ducks In Our Bathtub.

Illustrated by

Dial, 1973.
James Flora, Har-

Martha Alexander.

Dial, 1973.

The Perfect Peach. Stephen Schwartz. Illustrated by
Leonard Lubin. Little, Brown, 1977.
Pezzettino.

Leo Lionni.

The Rotten Book.

Pantheon, 1975.

Mary Rodgers.

Harper and Row, 1969.

Simple Pictures Are Best. Nancy Willard.
Tomie de Paola. Harcourt, 1976.
Spectacles.

Ellen Raskin.

Illustrated by

Antheneum, 1974.
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Squawk To the Moon, Little Goose.
Illustrated by Barbara Cooney.
The Sweet Touch.

Lorna Balian.

Edna Mitchell Preston.
Viking, 1974.
Abingdon, 1976.

What Can You Make Of It? Franz Brandenberg.
by Aliki. Greenwillow, 1977.
Wonders, Inc. Crawford Kilian.
recq. Parnassus, 1968.
Won't Somebody Play With Me?

Illustrated

Illustrated by John Lar-

Steven Kellogg.

You Ought To See Herbert's House.
Illustrated by Steven Kellogg.

Dial, 1972.

Doris Herold Lund.
Franklin Watts, 1973.
(pp. 151-156).

Frasier and Mccannon (1981) note books that can be
used for bibliotherapy or for assisting gifted children
to deal with their problems.

Some of these are:

Personal Pro\lems
Arthur, Ruth M. Requiem for a princess; illus. by Margery
Gill. New York: Atheneum, 1967. (El-M).
!"'

Cleaver, V~ra, & Cleayer, Bill. I would rather be a turnip.
Philadelphia: Lippincott, 1971. (El-M).
Fitzhugh, Louise. Nobody's famil¥ is goin, to change.
New York: Farrar, Strauss & Giroux, 19 4. (El-M).
Konigsburg, E.L. From the mixed-up files of Mrs. Basil E.
Frankweiler; illus. by the author. New York: Atheneum, 1967. (El-M).
Murphy, Shirley R. Poor Jenny~ bright as a penny.
York: Viking, 1974. (El-M.
Sobol, Donald J.
Camden, N.J.:

New
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Social Problems
DeAngelo, Marguerite. Fiddlestrings; illus. by the author.
New York: Doubleday & Company, Inc., 1974. (El-M).
Fitzgerald, John D. The ~reat brain; illus. by Mercer
Mayer. New York: Dia Press, 1967. (El).
Fitzgerald, Louise. Harriet the spl; illus. by the author.
New York: Harper & Row, 1964.
El-M).
Greene, Bette. Philip Hall likes mef I reckon maybe; illus •.
by:Charles Lilly. New York: Dia Press, 1974. (El).
Greene, Constance.
ton. New York:

A ~irl called Al; illus. by Byron BarVi ing, 1969. (El).

Greene, Constance. I know you, Al; illus. by Byron Barton.
New York: Viking, 1975. (El).
Sefton, Catherine. In a blue velvet dress; illus. by Eros
Keith. New York: Harper & Row, 1964. (El-M).
Educational/Vocational Problems
Arthur, Ruth,M. Requiem for aA-princess; illus. by Margaret
Gill. New York: Antheneum, 1967. (El-M).
Fitzhugh, Louise. Nobody's family is goin~ to chan~e.
New York: Farrar, Straus & Giroux, 197. (El-M.
i

Murphy, Shirley R. Poor Jenny~ bright as a penny.
York: Viking, 1974. (El-M.

New

(pp. 83-85)
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APPENDIX A:

Enrichment Activities

Taken directly from:

Isaacs, A.F.

Creative Reading

can be a balance and an anchor in guiding the gifted.
Gifted Child Quarterly, October 1974, .:!§., 117-120.
1.

Keep a diary describing memorable experiences.

2.

Write original verses, using interesting forms of
poetry such as the tanka or the Japanese Haiku and
utilizing pictures or observations from the classroom
window as stimulation.

3.

Write stories about different phases of growing up,
such as "Important Happenings 11 , "Important People in
My Life", "My Library 11 , and "The Most Exciting Event
of My Life 11 •

4.

Make collections of myths, legends, mottoes, and proverbs.

5.

Study the history of languages.

6.

Use different materials, ~ch as supplemental books on
a topic, Landmark Books, Merrill Company Literature
Series, encyclopedias, newspapers, book sections of Sunday newspapers, editorials, sets of supplemental science
books, and magazines such ~ Reader's Digest, National
Geographic, .Pop~lar Science, ~ and Newsweek.

7.

Keep records for class activities: committee membership, lists of jobs to be done, materials to be used.

8.

If the class is read a story with a definite geographical locale or other specialized content, become a specialist on the subject before the class reads the story.

9.

Read and discuss fine pieces of literature appropriate
to interests and maturity level.

10.

Listen to excellent recordings of poetry and prose.

11.

Chair a committee to discuss a good book which all have
read.

12.

Visit a lower grade and discuss a story to stimulate
interest in reading.
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13.

Plan and build a personal library.

14.

Catalog personal books.

15.

Catalog the books in a classroom library.

16.

Develop an up-to-date list related to a favorite hobby or interest.

17.

Compile a bibliography of interesting books for the class
to use for summer reading.

18.

Arrange displays for book fairs, for pa.rents, and for
other classes in the school.

19.

Implement a program for the school, such as costumed
book parades, quiz shows, puppet shows, and/or character sketches.

20.

Organize a junior "great books club," enabling several
students to discuss a book that had been read by all.

21.

Set up a book swap-shop for either loans or trades.

22.

Check reading rate; then use materials designed to improve rate, and chart progress.

23.

Keep an individual account of materials read with notations.

24.

Set up evaluative criteria, evaluate children's magazines~ and make a recommended list for the library.

25.

Compare the illustrations in different editions of fairy
tales.

26.

Report on the works and style of a favorite author.

27.

Construct crossword puzzles which utilize specific
vocabulary.

28.

Create and play language games which involve new words
or words with multiple meanings, or games using the
dictionary.

29.

Compile a reading notebook containing excerpts which
are unusually expressive.

-~
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30.

View a television program; check facts presented in
written materials with those given on the program.

31.

Form a poetry club which enables members to discuss
favorite poems, memorize well-known poems, or compose
original poems.

32.

Write dramatizations and stories of historical events.

33.

Participate in all phases of theater production (directing, stage lighting, stagecraft, acting).

34.

Read widely to select material suitable for plays,
tabJe:aus, monologues, and puppet shows; do research
necessary for staging the production.

35.

Make tape recordings of oral presentations to help in
self-evaluation and improvement.

36.

Interview an adult or pupil from an upper grade with
specific questions in mind; organize the information
received for later presentation to the class.

37.

Create and stage a comic opera.

38.

Direct and participate in creative dramatics and choral
speaking.
4

39.

Portray a character role in a monologue.

40.

Tell a story through a sequence of pictures, pantomime,-dance, tableaus, drartiatizatj_ons, or choral speaking.

41.

In presentations, use handcrafts such as puppetry, dioramas, stage settings, costumed dolls, shadow screen,
or feltboard cutouts.

42.

Select and prepare a story for sharing orally with
another grade group or with the class.

43.

Practice public speaking by giving two-minute impromptu
speeches; keep a file of possible topics.

44.

Discuss a children's theater presentation; tell how the
plot developed and analyze character development.

45.

Explain with clarity a technical subject, such as a
factory operation or some astronomical phenomenon.
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46.

Plan and give explicit directions for playing a game,
making an object, organizing activities, or carrying
out science experiments.

47.

Read aloud various types of poetry, observing rules of
poetic expression.

48.

Give commentaries for silent movies, filmstrips, or slide
showings.

49.

Plan and present a play for a particular age group.

50.

Learn to distinguish between statements of fact and opinion; by giving supporting evidence, prove that an article
is based on one or the other.

51.

Make a display showing examples of various propaganda
techniques.

52.

Make a comparison between getting information by listening and obtaining it from reading; compare the devices
used in the two media.

53.

Analyze two talks on the same subject; try to determine
why one was more interesting than the other.

54.

Learn to take notes from-½eading or a lecture; learn to
outline and to summarize.

55.

Document research, using bibliographies, footnotes, and
quotations.

56.

Compile bibliographies for several topics or events,
or about subjects of interest.

57.

Make constructive evaluations of televised or school
programs which the class has viewed.

58.

Make up and tell tall tales.

59.

Tape record speeches and reports and allow class members to listen individually at a later time.

60.

Make oral or written reports of attendance at concerts,
plays, visits to museums.

61.

Write book reviews and character sketches.
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62.

Write news stories, editorials, special columns, and
advertisements for a school newspaper, a class newspaper,
or a large wall-mounted newspaper.

63.

Assemble and edit material for school or class newspapers,
science books, or social studies units.

64.

Write letters requesting materials for class use on units
or texts being studied.

65.

Take 5-10 minutes to write about anything or to write
something (real or imaginary) that happened yesterday,
or describe something seen on the way to school.

66.

Look at some objects (tree or landscape) until something
is seen that was not seen before, write new impressions.

67.

Express in writing feelings about music, paintings, or
other creations.

68.

Write unfinished stories to be completed by another
person.

69.

Select a character from a favorite story and create
a new story.

70.

Correspond with hospitaltl:ed veterans, particularly
at holiday seasons.

71.

Prepare scrapbooks of information and materials to
exchange with children fro' other parts of the country ox world.

72.

Design unusual invitations to class parties or programs.

73.

Write letters to imaginary friends about fictitious
travels.

74.

Imagine another period or place; write letters describing the setting.

75.

Write an imaginary letter from one story character
to another, telling something which happened after
the story ended.

76.

Write and illustrate stories, using local events, pictures, music, personal friends, or favorite story
characters.
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77.

Conduct committee and class meetings.

78.

Introduce guest speakers.

79.

Use parliamentary procedures when suitable.

80.

Write plays, poetry, descriptions, biographies, and
autobiographies.

81.

Convert a short story into a short play.

82.

Create a poem about a painting seen in a book or a
gallery.

83.

Try writing a variety of story types and verse forms
such as the fable, myth, parable, ode, ballad, limerick,
riddle, and/or couplet.

84.

Make a magazine for the classroom by compiling voluntary contributions.

85.

Collect folklore, such as rope-jumping rhymes, countingout rhymes, legends, and folk songs.

86.

Make a collection of favorite poems.

87.

Study the origin and deri'tation of words, names, places,
persons, and flowers.

88.

Create characters for a continued story, adding episodes
from time to time.
i

89.

Write descripti6ns of unusual events, animals, and people; place these in a looseleaf notebook for sharing.

90.

Participate in dramatic clubs, literary clubs, storytelling clubs, and book fairs.

91.

Write an article persuading people to a point of view
by using biased words and appropriate propaganda.

92.

Write scripts for radio programs.

93.

Participate in and produce radio and television programs.

94.

Analyze the point of view of an author in a particular
book; read about the author in order to explain it.
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95.

Organize a file box for new words, arranging them under
headings such as "Descriptive Words," "Words with More
Than One Meaning," or "Additions to the Language."

